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Experience Related to Consonant Changes
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Abstract: While new languages that individuals learn can sometimes be close to their mother tongues, they can sometimes be
quite distant from them. At times, they experience negative transmission problem while learning a language close to their native
language. It is quite likely that Kazakh learners of Turkish encounter this problem and make variety of mistakes especially when
writing consonant letters. The research questions of this study are as follows: “Do Kazakh students use consonants through a
positive or negative transmission when their writing skills?”” and “What kind of solutions should be offered to the problems related
to transfer of letters that Kazakh students experience in their writing skills?”” A total of 77 Kazakh learners of Turkish as Foreign
Language at A2 level made practices through dictation. 3 extracts, selected from 10 texts chosen from the literature as a result of
receiving expert opinions in order to be used in the study, were applied to Kazakh students. The researcher allowed the students to
write these texts after dictation. The collected data were analyzed by the researcher with the help of Excel software program. Then,
scripts that belong to 11 students were randomly selected from the papers of 77 students. The frequency of errors and types of
errors that these 11 students made concerning with the writing of consonant sounds on their dictation papers were classified within
the scope of sound changes seen in consonant sounds. It was determined by considering the findings of the study that Kazakh
learners made various types of errors related to continuity, discontinuity, consonant-vowel changes and other consonant changes.
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Introduction words and words types in Turkish will provide the

opportunity for those who will teach and learn Turkish

The topic of foreign language teaching and learning to be able to compare the languages in question. There

with a society that it belongs to evolves through the
geography in which the society continue to exist and
the surrounding cultural characteristics. The structural
features of the language being learned and those of the
mother tongue influence foreign language learning
(Arslan, 2014). Therefore, the examination of the
origins and structural features of Turkish language is

quite necessary for Turkish teaching.

From the perspective of those who teach Turkish
language, knowledge of the clear and comprehensible
features of Turkish language is an essential element
for the language teachers. In the meantime, the
familiarity with the structure of the mother tongue of
the target group that receives instruction in Turkish
language is also crucial for determining the language
methods to be applied (Arslan, 2014). The

comprehension of the structural and formal features of

language teaching and learning by identifying the
common aspects, similar features and differences
between the languages (Tosun, 2005). However, in
terms of its effect on foreign language teaching and
learning, determining the phone properties of Turkish
has a unique importance for the teachers and learners

of Turkish as a foreign language.

The sounds that are uttered by encountering an
obstacle during speaking are called consonant sounds
or letters. There are 21 consonants in Turkish
language. Banguoglu (1990) divided Turkish
consonants into two as plosive and fricative. Plosive
consonants are: /b/, /pl, Icl, I/, [dl, It/ Igl, Ik, Iml, In/
and fricative consonants are: /f/, v/, g/, In/, Ijl, Isl, IV,
Irl, Isl, Izl, lyl. Although Banguoglu grouped
consonants as such, there was no exact and common

terminology in this regard. Consonants in Turkish are
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examined in two groups in terms of their sound
characteristics. The first one is voiced (soft, toned)
consonants: /b/, fc/, Id/, Igl, 1g/, Ijl, NI, Im/, In/, [t/

Table 1

Consonants in Turkish

I, Iyl, IzI; the second is unvoiced (hard, intoned)
consonants: /f/, Ih/, Isl, Isl, Icl, K/, Ipl, It/.

According to point of FORTIS LENIS
formation Continuant Non-continuant Continuous Non-continuant
Lip f p m, v b
Tooth S, $ ¢t jh,Lnrz c,d
Palate - k gy g
Larynx h - - -

Consonant sounds in Turkish vary according to their
points of formation and continuity. The special cases
of these consonants are expressed by Ergenc (1995) as
follows:

/bl plosive, bilabial, voiced; /c/: fricative, tongue-
frontal palate, voiced:;

[¢/: fricative, tongue-frontal palate, unvoiced,;

/d/: plosive, tongue-tip-back-teeth, voiced;

/fl: fricative, teeth-tongue, unvoiced; /g/: plosive,
tongue-rear palate, voiced;

/gl: plosive, palate, unvoiced; /h/: fricative, larynx,
unvoiced;

[jl: fricative, tongue-frontal palate, voiced; /k/:
fricative, rear palate, unvoiced,;

/V: side-constricted, tongue-tip-frontal palate, voiced;
/m/: nasal, bilabial, voiced,

/n/: nasal, tongue-tip-gum (tongue-rear palate),
voiced; /p/: plosive, bilabial, and unvoiced;

Irl: single (multi) beat, tongue-tip-gum, (fricative),
voiced (unvoiced); /s/: fricative, tongue-tip-gum,
unvoiced; /s/: fricative, tongue-frontal palate,
unvoiced; /t/:  plosive,  tongue-tip-back-teeth,

unvoiced;

IVl fricative, lip-teeth (side vowel), voiced; /y/:
tongue-frontal palate, semi-vowel, voiced;

/z/: fricative, tongue tip-gum, voiced (unvoiced)

Kazakh Phonetics

There are twenty-five consonants in Kazakh as distinct
from Turkish. These are: the letters of /6/b/, /4/¢/, In/d/,
1/, Iv/gl, Ivlgl, Ixinl, Ihind, x/(j,c), Ix/kl, kK, In/l],
/ml, [uaind, Ia/fl, Io/pl, Ip/tl, Ic/sl, ha/sl, It/ Ty/wl,
/sl lid/yl, 13/z/, and u/ts/. In addition to these letters,
there are six more letters in Kazakh with unified
sounds. They are: the letters of /é/yo/, u/(iyy,i)/,
ly/(uw,iw,w)/, luyse/, lro/(yu,yuw,yiw)/, and /s/yal.
While the consonants in Kazakh are stated as 25 in
some sources, they are indicated as 26 yet in some
other sources. In the sources that state 26 consonants,
there are also those who indicate that the 26%
consonant is the letter /ui/s¢/. However, it can be noted
that there is no absolute consensus on this issue (Kog
and Dogan, 2004).

The different consonants between Turkish and Kazakh
in written language: /x/Al, le/1, Iy/(uw, tiw, w)l, Ix/kl,
Iy/fl. The x consonant, one of the consonants that

differ between the two languages is /h/ consonant that



is uttered wheezingly from the larynx. It is indicated
as /h/. In addition to the usage of this consonant in
Kazakh with words loaned from Arabic and Persian,
its usage with words loaned from Russian can also be
encountered (Isayev,1993). Another consonant that
differs between the two languages is /ii/. This letter is
normally found in the dialects of Turkish. However,
the consonant that is not found in the alphabet is nasal
/n/. Another consonant that differs between the two
languages is /w/. This letter is uttered not through
teeth-lips as in Turkish, but though bilabio (Oner,
1998). Yet other consonants that differ between the
two languages are /g/-/k/ consonants. These
consonants are used only with back vowels. These
consonants, when compared with those in Turkish, are
formed further back in a place close to uvula (Oner,
1998). In Kazakh, the consonants of /¢/l, leNl, lu/sl,
[u/cl, together with the letters of /w/s¢/, 1€/yol, are only
seen in words loaned from Russian language. Of these
letters, /w/s¢/ are seen to be used in three words in
place of /ss/ in Kazakh. These are : awpwi/asst,
mywwl/tusst, kewe/kesse (Isayev, 1993).

In Kazakh, there are five more consonants as distinct
from Turkish. These are: the letters of /v/, /gl, Ix/, Ifi/
and /g/. Of these letters, v is uttered by constricting
both the lips. Another letter, the letter /g/ is uttered
closer to larynx more distinctly than the soft /g/ letter
in Turkish. The letter /x/, another letter, is the letter
/h/ that is quite common in Anatolia and uttered
wheezingly from larynx. Another letter, yet, is the
letter /fi/that is frequently encountered in Anatolia and
is like the letter /n/ as in nazal. The last letter, the letter
/g/ is uttered closer to the larynx when compared to the
hard /k/ in Turkish (Kajibek, 1991).
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In Kazakh, the issue of continuity is greatly seen in the
words loaned from other languages especially those
loaned from Arabic. For example, (Ar.>K.T. >T.T.)
ecel>ajal>ecel, cevap>jawap=>cevap,
muitadc>muktaj>muhtac. However, the letter /g/,
which is seen in the inner parts or at the end of the
words, has been transformed into /w/. For example,

(O.T>K.T. >T.T.) agiz >awiz>agiz,yag->jaw->yag-,

sogik>suwik>soguk, tag> taw> dag.

Turkish is a language that is written in the same way it
is spoken and is read in the same way it is written. Due
to this unique structure, reading and writing skills in
Turkish develop more rapidly than in the languages
with different pronunciations and spelling of words
(Berkmen, 2003). The Latin alphabet, which is closest
to the phonetics of the Turkish language, is being used
during the spelling and reading of the words in
Turkish. This usage is a factor that facilitates the
foreign individual learners of Turkish to learn the
sounds in Turkish (Demirci, 2011). Today, English is
the most taught and learned language in the world. The
Latin alphabet is known to most people due to the
influence of this event. Therefore, it can be stated that
those who learn Turkish as a foreign language learnt
the sounds in Turkish without any difficulty (Arslan,
2014).

Sound features are the meaningful changes generated
by the voices of a language. These changes occur in
formats such as permutations, deletions, derivations,
etc. in sounds. Since all these changes are linked to
some reasons, it is also possible to tie these changes to
some reasons. The reasons and characteristics listed
include consonant changes. However, one of the
reasons for consonant changes should be known as the
law of least effort (Efendioglu and Iscan, 2010).
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Korkmaz (2003) stated the following about the law of
least effort: it is the rule that leads to events such as
deletion, paromasis, vocalic and syllabic alternation
(contraction) in order to provide convenience for

economizing time and effort during speaking.

It was seen when reviewing the literature in the field
that some studies on the problems encountered in
teaching Turkish as a foreign language. Researchers
such as Tamir (2003), Ag¢ik (2008), Sahin (2008),
Erdogan (2015), Kumsar and Kaplankiran (2016),
Aydogmus (2018), and Kaya (2019) carried out
studies that deal with the problems encountered in
teaching Turkish. In addition, some studies were
dedicated on the issues related to the order of letters
and alphabet. The use of consonant letters, the effect
of consonants in writing skills, and the determination
of the types of mistakes related to consonant have
distinct importance in the stage of teaching Turkish to
Kazakhs as a foreign language. In the Literature
review, the scarcity of studies especially on the
problems of consonant letters that Kazakhs encounter
while learning Turkish rendered this studies even more
significant. There are some problems related to the
negative transfer especially in the teaching of kindred
languages within themselves. This study was carried
out with the idea that a study that would be conducted
on this subject will provide a new contribution to the

field of teaching Turkish to foreigners.

This study aimed at determining the errors that Kazakh
students make with consonant letters in writing skills
while learning Turkish as a foreign language. In line
with this purpose, the following research questions

were attempted to be answered:

- Do Kazakh students use consonant letters
with positive or negative transfer in their
writing skills?

- What kind of solution should be found to the

problems related to letter transfers that
Kazakh students encounter in their writing

skills?

Methodology

Research Method

Document analysis, one of the methods of qualitative
research, was used in this study. In addition to this,
comparisons were made on the errors obtained by

using the quantitative method.

Content analysis was used in the analysis of the texts
used in the study. The basic process in content analysis
is to bring similar data together within the framework
of specific concepts and themes and to interpret them
by organizing them in a way that the reader can
understand (Yildirim and Simsek, 2008).

Population and Sampling

Kazakh students, who are learning Turkish, constitute
the population of the study. Sampling includes the
university students learning Turkish as a foreign
language in Kazakhstan. A total of 77 Kazakh students
who study Turkish as a foreign language in 2016-2017
academic year at Suleyman Demirel University in
Kazakhstan participated in the study. Students had the
knowledge of Turkish at A2 level. 24 female and 53
students, who came to Almaty to study at university
from four different regions of Kazakhstan (East, West,
North, South), took part in the study. However, out of
these 77 students, data from 11 students were

randomly selected in order to be used in this study. All



of the date will be included in future studies in order
to demonstrate students’ writing and reading skills.
Most of them are students who qualify to study at a
private university on scholarship as a result of entrance
examination and whose ages range between 17 and 19.
A small portion of them are fee-paying students at
university. Majority of these students speak three
languages apart from Turkish and the students who
constitute the sampling, were those who did not have
any prior knowledge of Turkish. The study was carried
out with the consent of students (on a voluntary basis)
indicating that the data collected would only be used

for research purposes.

Data Collection Tools

In the study, 3 literary texts, which were selected based
on certain criteria, were used as data collection tool. In
the determination of these texts, many YOS (foreign
students’ exam) text related questions that are
primarily appropriate for A2 level, works on major
Kazakh elders, many tales and stories related to
Turkish culture, numerous works that were prepared
for A2 level and used in teaching Turkish were
scanned and, thus, 10 literary texts were selected.
However, one text at B1 level was added among other
texts. Experts did not select the text at B1 level when
selecting texts. This demonstrates the reliability of the
experts. 3 texts out of 10 texts were selected as a result
of the evaluations by experts and they were used in
dictation exercise. Each student was made to write 3
texts in dictation exercise and a total of 231 were
obtained (77x3=231 texts).

Data Collection and Analysis
In the study, first of all, the phonological conditions
that cause Kazakh students to make mistakes in

writing skills in Turkish had been attempted to be
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determined. Some practices were made with the help
of texts selected for this purpose. First of all, 10 texts,
identified by reviewing the literature, were sent to the
experts in their respective fields. 3 selected texts, after
receiving the opinions of the experts, were read by the
teacher to observe the writing skills and error
frequency of Kazakh students. Dictation activity was
carried out by prompting students to write the texts
read by the teacher. Hengirmen (1990) describes
dictation as turning the abstract sounds learned
through speaking into concrete form by shaping them

through writing.

Dictation papers of 11 students among 77 students
were selected in this study. Total number of papers
selected randomly was 33. After selecting the dictation
papers, the texts written by 11 students were firstly
examined and the errors they made were identified by
descriptive analysis. Detected errors were entered into
the Excel spreadsheet one by one. The data obtained
as a result of these applications were examined.
Students’ detected errors were subjected to content
analysis in these examinations. After identifying the
reasons for the error, the information about the errors

were prepared as tables.

Findings

The issues encountered by Kazakh students learning
Turkish as a foreign language while using consonants
as a result of the dictation work had been determined
in the study. The errors of students on this subject and
data collected were analyzed and transferred to the
tables. Together with the tables, the evaluations of the
issues related to consonant changes were also included

in this section.
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Issues Related to Consonant Changes

Continuity: Continuity is the transformation of non-
continuant consonants in terms of quality into
continuant consonants. Continuant and Non-
continuant consonants are classified as follows:
Continuant Consonants: /f/, In/, Isl, Isl, Ijl, g, Inl, Ix/,
1zl NI, Iml, I, Iyl

Non-continuant Consonants: /p/, /¢/, It/, [k/, Ibl, Ic/, Idl,
lgl.

Continuity in Turkish can also be referred to as the
case of the transformation of non-continuant
consonants into trill or fricative consonants. In this
regard, the use of the words var, ver in Turkish today
as bar, ber in old Turkish or the present use of the
words av, ev as ab, eb in old Turkish (/b/>/v/) can be
given as examples for continuity. Other examples of
words exposed to continuity in Turkish are:
O.T.>T.T.) beg>bey, dpke>ifke, yag>yag. Continuity
is a very common event in Kazakh language. Example
words are: (O.T.>K.T.) adut>uwis, takigu >tawik,

pidmet(Ar.)>kizmet.

Sometimes, in the case of continuity seen in Kazakh
language, the consonant /p/ takes the form of /w/ when
adverb suffix /—p/ added to monosyllables that end
with consonant /-p/. Example words are: kep-i-
p>kewip, tep-i-p>tewip, tap--p>tawip. Among the
peculiar characteristics of Kazakh language, the
consonant /¢/, found in old Turkish, was transformed
into the consonant /g/ in Kazakh by being exposed to
the case of continuity. It can be noticed when looking

at these words that their Turkish usages are similar to

old Turkish or very close to it. Example words: (O.T
> K.T. > T.T.) A¢c->as->ag-, sa¢>sas>sag, keg->kes-

>geg¢-, dglin>tisin>igin, ti¢>iis>tic.

The errors that Kazakh students, who are learning
Turkish, made with regard to continuity are given in
Table 2. The words that each student wrote instead of
the words that they were supposed to write correctly
were included in the first column while the table was
created. The correct form of the word is in the second
row, and the type of the error appeared in the last row.
Each of the errors that appear in the rows of the tables
was the errors made by one student. The errors were
always given in the tables in case if the students
repeatedly wrote the words repeated in the text

incorrectly.

The fact that some letters in Kazakh language are
being used instead of letters in Turkish have an
adverse effect on learning in Turkish teaching.
Because Kazakh students try to write their Kazakh
usage within Turkish words, and, certain errors arise
as a result of this. 59 errors related to this section. The
most repeated error among these errors was the error
on /b/>/v/. The most important reason for this is that
the some words in Turkish that start with letter /v/
begins with the letter /b/ in Kazakh language. For
example, ver- > ber-, var > bar, varlik > barlq, var-
> bar-. Another reason is that the words in Turkish
with the letter /¢/ in them are used with /s/ in Kazakh.

For example, Gii¢ > kiis, ti¢ > iis, aga¢ > agas.



Table 2

Errors Related to Continuity
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Words Written Error Type: Words Written Error Type:
Incorrectly Correct Word Continuity Incorrectly Correct Word  Continuity
balasi Babasti /bl > I/ kimyager kimyager gl > Ig/
edemiyat edebiyat /bl > Im/ gin gin lal > 1g/
ederiyat edebiyat /bl > fr/ gelismeyi gelismeyi gl > Igl
Novel NOBEL /bl > I/ goren goren gl > Ig/
Novel Nobel /bl > I/ gin gin gl > Ig/
novel Nobel /bl > I/ gin gin gl > Ig/
Novel Nobel bl > I/ gin glin gl > Igl
novelin Nobel'in bl > I/ geldigine geldigini ol > Igl
noveli Nobel'i bl > I/ sevgi sevgi ol > Igl
novel Nobel /bl > Il duyhular duygular g/ > Ih/
novelin Nobel'in /bl > Il tezhakin tezgahin g/ > Ih/
edeviyat edebiyat, /bl > Il tezyahin tezgahin ol > Iyl
sevebiyle sebebiyle bl > I/ tezyagin tezgahin gl > Iyl
sevibile sebebiyle bl > I/ tezyiyahint tezgahin gl > Iyl
icevilecek icebilecek bl > I/ tezyagin tezgahin gl > Iyl
mufer herlemizi mucevherlerimi ik tezyafin tezgahin lal > Iyl
mujefherler micevherler, el > [jl tezyapin tezgahin ol > Iyl
mujeherlerimizi mucevherlerimi el > [jl tezyabin tezgahimn lal > Iyl
mujeferlerinin mucevherlerimi el > [jl Ancah Ancak Ikl > [h/
mizevherlerinizi mucevherlerimi fcl > 2/ Ahdeniz Akdeniz Ikl > Ih/
mizevherlerinin mucevherlerimi fcl > 2/ tahdir Takdir Ikl > Ih/
gestikce gectikee el > Isl tahdir Takdir Ikl > [h/
istikten igtikten el > Isl harakteye karakteri Ikl > [h/
yizlen yuzden [ar >N/ Hafte kahve Ikl > Ih/
bunlan bundan [l >N/ gereliyor gerekiyor. k> N/
gormelikleri gormedikleri > mi ki Ikl > Im/
ve de [dl > i/ sanladi sakladigi Ikl > In/
ve de [l > i inilarina ikrami Ikl > In/
verege derece [dl > v/ cor cok Ikl > Il
miislerinin miisterinin >N
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In this section, out of the total of 59 errors, it was
identified that 9 errors were made with the letter
lg/>1gl, 7 errors with the letter /g/>/y/, 6 errors with the
letter /k/>/h/, 3 errors with letters /c/>/j/, [d/>/,
ld/>Ivl, 2 errors with letters /c/>/zl, I¢/>Isl, Ig/>/h/,
/k/>In/ and 1 error with letters /b/>/l/, Ib/>Im/, [b/>/r],
lcI>I51, KIS, IkI>Iml, kISl [U>0 in respective
error types. It was seen in this section that the
identified errors were found to be made in many error
types. Especially, the students were observed to have
made errors in the transformation of letter /g/>/y/ of
the word fezgahin. In order to rectify these errors,
different approaches need to be carried out by taking
some features of Turkish and Kazakh languages into
consideration.

Non-continuity:  According to Korkmaz (2007),
Consonants of /p/, /bl, Im/, 1t/, [d/, Ik, Ig/, which occur
by blocking the oral passage and releasing the breath
that emanates from inside towards outside in an
explosive manner is called plosive (non-continuant)
consonants. In some sources, consonants c, and ¢ are
regarded as plosive consonants. According to
Banguoglu and Giilensoy (1994), in Turkish, there are
fricative consonants (fricative sounds) against plosive
consonants. They are similar type sounds that are
producing by forcing air through a narrow channel
made by placing two articulators close together. In
Turkish, there are fricative consonants of /f/, /v/, /g/,

I, fil, Is1, /s/, /21, and /y (Korkmaz, 1992).

The case that is called non-continuity in Turkish is the

transformation of consonants that are continuant in

terms of property into continuant consonants. The
transformation of some of the letters of words that
entered into Turkish from other languages during
pronunciation into the letter /c/ can be among the
examples provided for non-continuity. In this type,
sound alteration caused by similarities during the
pronunciation, as seen in the word azicik>accik, is one
of the examples for non-continuity. The organs used in
speech during the pronunciation of non-continuant
sound units cause the air to suddenly stop by clinging
together and the sound units continue the process of
articulation after this event. In the pronunciation of
continuant consonants, the organs used in speech
come closer until there is little distance between them
and, as a result, the air slowly comes out in glides
without complete disruption. Consonant /r/, a voiced
consonant, also occurs with the oscillation of the tip of
the tongue (Mirzabekov, 1993).

Mirzabekov (1993), in his Kazak Tilinin Fonetikast
(Phonetics of Kazakh Language), divides consonants
related to this subject into three.
I.  Non-continuant (Sugil) Consonants: /p/, /b,
I, 1di, Ik gl Ik st el Il Ind, Il
I. Continuant (1zig) Consonants: /f/, Iv/, Is/, Izl, Isl,
fil, Ial, 1gl, Inl, N\, Iyl Il
Il.  Voiced (Diril) Consonant: /r/

Contrary to Turkish, the non-continuity in Kazakh is a
very common case. Example words are: (OT.>K.T.)
tawig>dibis, sickan>nskan, kudug>kudik, yumurtga>
Jjunurtka, altmig>alpis, ...Sefer (Ar.)>sapar, raraf

(Ar.) >tarap, akil+h>akildi, bin-meden>minbesten.



Table 3
Errors Related to Non-continuity
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Words Written Error Type: Words Written Error Type:

Incorrectly  Correct Word Non-Continuity Incorrectly Correct Word  Non-Continuity
tondan fondan If1> 1t/ tazeyne dagrisin hazinedarisin. /nl > Ipl
kablit kagit /g/ > /b/ kdbenin Kélenin N> ol
saghd1 sagladi. 18/ > Ig/ dedik delik N> /d/
kazandigi kazandigi 18/ > /gl anlasidyordu anlasiliyordu. N/ > [d/
dagitilmaktadir  dagitilmaktadir 18/ > Ig/ bedirlerken belirlerken, N/ > [d/
tagidigi tagidigi 18/ > Ig/ bedirten belirten N/ > [d/
gittigini gittigini g/ > /g/ idgini ilgili N> Ig/
gittigini gittigini 18/ > /g/ bagtamiglar baglamiglar N> i/
sandiga sandiga g/ > Ig/ bastanuslar baslamuslar N> 1
sakladig sakladig1 18/ > Ig/ astim ashni n>n
sakladig sakladig1 18/ > Ig/ astigi ashni n>n
oldugunu oldugunu 18/ > Ig/ adldina alnina In/ > [d/
geldigini geldigini 18/ > /g/ aldina alnina In/ > [d/
geldigini geldigini 18/ > /g/ aldina alnina In/ > [d/
asagi asagi 18/ > Ig/ aldina alnina In/ > [d/
sandigin Sandig1 18/ > Ig/ aldina alnina In/ > [d/
sandigi Sandig1 18/ > Ig/ Alfbet Alfred, Irl > [o/
tezgagin tezgahin 18/ > Ig/ basadisini basarisini Irl > [d/
ogrendik ogrendik. g/ > Ig/ mustegilerden miisterilerden Irl > Ig/
rabatsiz rahatsiz /h/ > b/ karcisina karsisina /s! > Ic/
boggaymis bohgaymis Il > [g/ icinden isinden /sl > I¢/
bogeay1 Bohgay1 /nl > [g/ icinden isinden sl > ¢/
ruklu ruhlu /hl > [kl icinden isinden /sl > ¢/
bokgaymis bohgaymis /nl > [kl cikayet sikayet /sl > ¢/
bokgaymis bohgaymis /h/ > [k/ cikaye sikayet /sl > I/
bokgaymis bohgaymis Il > [k/ serbetinin servetinin NI > bl
bokgay1 Bohgay1 /> [k/ cibiye civiye NI > bl
bokgaay Bohgay1 /hl > [k kahde kahve NI > [df
bokgay1 Bohgay1 Il > [k ke ve NI > ki
kuzurlu huzurlu /> [k/ dglesine Oylesine Iyl > Ig/
pastalamiyor hastalaniyor, /hl > Ip/ dglelesine Oylesine Iyl > Ig/
patirliyorlar hatirltyor /hl > Ip/ tagim tayin Iyl > [g/
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Errors of Kazakh students who learning Turkish
related to non-continuity are given in Table 3.
Students’ errors appeared in the first column of the
table. While the correct form of the word in the second
column, the type of error appeared in the last column.
Each of the errors in the tables belonged to a student.
Error types appeared in a table grouped in a way within
themselves. All the errors that can be found in this
group appeared in the table based on the errors made
in the papers examined. While multiple repetitions of
some words might be the errors made by different
students, they might also be the repetition of the errors

made by the same student.

The total number of errors related to non-continuity is
64 according to the information obtained from Table
3. The students were seen to make many errors
especially related to the letter /g/. The most number of
errors were made in letter /g/>/g/ type with 17 errors
when the distribution of non-continuity errors was
examined. Then, 8 errors in /h/>/k/ type, 5 errors in
/n/>/d/ and /s/>/¢/ types, 4 errors in /1/>/d/ and /I/>/t/
types, 3 errors in /y/>/g/ type, 2 errors in /h/>/g/,
/h/>/p/, Iv/>/b/ types and 1 error in /f/>/t/, /g/>/b/,
In/>[of, Ihi>itl, NI>/bl, NI>[gl, It/>/bl, Iv/>[d], Ir/>1gl,
/s/>/cl, Iv/>/d/, Iv/>/k/ types had been identified. The
reason for the most common /g/>/g error type is the
inexistence of letter /g/ in Kazakh and the students use
the letter /g/ instead. In order to overcome this error,
Turkish language teachers should lay special emphasis
on this letter. There have also been many errors on
non-continuity: > fondan, kablit > kagit, gittigini >
gittigini, rabatsiz > rahatsiz, boggay1 > bohgayi, ruklu

> ruhlu, dedik > delik, tagim > tayin

Consonant —-VVowel Alternation

Consonant-vowel alternation is not a case commonly
encountered in Turkish. The error type included in this
section may be treated as non-standard error. Students
caused the actualization of a very seldom sound case
in Turkish by using consonants and vowels in a variety

of ways while writing them.

The errors of Kazakh students related to consonant-
vowel alternation were shown in Table 4. The words
that the students wrote incorrectly instead of the words
in the text during the dictation activity, the correct
form of words and the error types of students were
included in the table. Each of the errors in the tables
belonged to one student. The error types appeared in

the table by means of grouping within themselves.

Table 4
Errors made on Consonant-Vowel Alteration (g>1,

g>u, y>i, y>u)

Words Type of error:
written Correct Consonant-vowel
incorrectly Word alteration
satlayan saglaya 18/ >N/
dautilacaktt  dagitila 18/ > I/
saraililar saraylil Iyl > il
duigular duygula Iyl > il
sOule sOyle Iyl > lul
dile oyle Iyl > il

The reason for the total of 6 errors in consonant-vowel
alternation was that the students wrote similar sounds
and letter in terms of spelling instead of some letters
in words. The pronunciation of the letter /y/ in Kazakh
as the letter /u/ in Turkish may constitute an example

for them.



The most common error was made in/y/>/i/ error type
with number of 3 errors. Then, /§/>/1/, /g/>/u/, Iy/>/u/

error types followed with number of 1 error each. The
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low number of errors related to consonant-vowel

alternation caught attention in this section.

Table 5

Errors made with Other Consonant Alternations

Error Type:
Words Other
Words written Error Type: Other written ~ Correct Consonant
incorrectly Correct Word  Consonant Alternations  incorrectly Word Alternations
diinyesi Bunyesi /ol > [d/ aglina alnina N> /gl
Diinyesi Bunyesi b/ > [d/ kiblit kibrit Il >l
gidi gibi b/ > [d/ yarali var  yararlar Il >
gidi gibi b/ > [d/ adlandiriran  adlandirllan — /r/ > /I/
tergiye terbiye /bl > [g/ lutbelirine  ritbelerine Irl >N/
ablandirilan adlandirilan [d/ > /bl lutbelerine  riitbelerine Il >N/
abli adli [d/ > b/ lutberine riitbelerine Il >l
abli adl fd/ > b/ dailesinden dairesinden  /r/ >[I/
takbir Takdir fd/ > b/ tzelinde tizerinde Irl >/
belik delik [d/ > b/ Tajlar taslar s/ > 1j/
belik delik [d/ > /bl bulusundan bulusundan  /s/>/s/
bekmis dikmis [d/ > b/ sikayet sikayet s/ > Is/
buran duran /d/ > b/ Simde simdi /sl > Is/
tezgafin tezgahin /n/ > [f] Kisi kisi /sl > /s/
ruglu ruhlu /h/ > /g/ Kisileri kisilerin /sl > Is/
limen hemen />N olusturuyor olusturuyor  /¢/>/s/
ruviu ruhlu /hf > v/ Igattu icatta el > Igl

Other Consonant Alterations

In addition to the errors mentioned so far related to the
consonants, there are also errors originated from the
similarities found in Kazakh and Turkish words. The
errors encountered in this section have a distinct
importance from the perspective of showing that the
similarities between these two languages directly
affect the increase in number of errors. Tamir (2003)’s

article entitled “Tiirkiye Tiirkgesi agisindan Kazak

Tiirkgesine bir Bakis (A Glance at Kazakh Turkish
from the Perspective of Turkey Turkish)” was used in
the formative stage of this section. One of the errors
made on the issue of other consonant alterations was
the error made in /g/ > ly/ error type. One of the
reasons for making this error is the transformation of
the letter /g/(1,u) in Turkish words usually into the
letter w in Kazakh just like in these examples: T.T
bagir — bugra — agir — dogru — kugu — agiz / K.T bawir

— buwra — awir — tuwra — quw — awiz. This /g/, in a
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Turkish word, assumes the form of /y as in T.7T sigir —

bugday / K.T sy — biyday.

The errors of Kazakh students on other consonant
alterations can be seen in Table 5. The words that the
students incorrectly wrote instead of the words during
the dictation, their correct forms, and the type of errors
the students made were included in the table. Each of
the errors in the tables belonged to one student. The
error types appeared in the table by means of grouping

within themselves.

Table 6
Error Related to Other Consonant Alterations

It was determined through the errors made on the
papers under examination that some errors fell under
more than one error type. However, all the errors that
fall under this group were included only here not in
other error types. While the multiple repetitions of
some words could be errors made by different
students, they may also be the repetition of same

student’s error.

Error Type:
Other

Word Written Error Type: Other Word Written Consonant

Incorrectly  Correct Word Consonant Alternations Incorrectly Correct Word Alternations
bl gucta. g/ > Ib/ diyerine digerine 18/ > Iyl
blcluk gucluk g/ > Ib/ asayl agagl 18/ > Iyl
diherine digerine 18/ > /h/ diiylinlenmis  diigiimlenmis 18/ > Iyl
kahritlardan kagitlardan 18/ > /h/ kayit kagit 18/ > Iyl
kahit kagit 18/ > /h/ dimya kimya, Ikl > [d/
salnladi saglad. g/ >/ sopakta sokakta Ikl > Ip/
sallanmaktad:  saglanmaktadir /g/ >/ putusuna kutusuna Ikl > Ipl
sallanmaktadir saglanmaktadir 18/ >/ tert terk K/ > 1t
kalit Kagit /g/ >/ kulatlarina kulaklarina Kl > 1t/
kalitlardan kagitlardan g/ > /1Y satladig1 sakladig K/ > 1t
kalitlardan kagitlardan g/ >/ satlad1 sakladig K/ > 1t
kalit kagit g/ > /1Y satlad1 sakladig K/ > 1t
sanladi sagladi. /g/ > In/ hat hak Kl > 1t/
davitlacakti dagitilacakti. 18/ > v/ yanatlarindan  yanaklarindan K/ > 1t
dayetlacakti dagitilacakti 18/ > Iyl yanatlarinan yanaklarindan Kl > 1t/
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Table 7
Error Related to Other Consonant Alterations
Error Type: Error Type:
Other Word Other
Word Written Consonant Written Consonant
Incorrectly Correct Word Alternations Incorrectly  Correct Word Alternations
Ozemlikle Ozellikle N> Im/ ana ama /m/ > In/
alanmarinda alanlarinda N> Im/ ayazih Ayaz’in In/ > [n/
6zemlikle ozellikle N> Im/ sikild1 sikint1 In/ >l
unutumuglara unutuluglara N >Im/ 6limden oninde In/ > If
ilgini ilgili N> nf olune onine Inf >l
tlnen tunel N> In/ stkimdi sikinti Inl > [m/
Ozenlikle Ozellikle N>/ sikimdi sikinti In/ > [m/
ozenlirle Ozellikle >/ sikimdi sikint1 In/ > [m/
genismeyi gelismeyi N> nf stkimdi sikinti In/ > /m/
Ozenlikle Ozellikle N> In/ insam insan In/ > /m/
enlerinden ellerinden N> In/ Medem Nedeni In/ > /m/
denik delik N> In/ vasiyet vasiyetnamesini  /n/ > /m/
dendiyi delik N >In/ vasiyet vasiyetnameye  /n/ >/m/
benli belli N> In/ ylzimden yiziinden, In/ > [m/
benirlerken belirlerken, N> In/ umutmaslara  unutuluslara In/ > [m/
anan alan N> nf yalmizca yalnizca In/ > /m/
benirten belirten N> In/ zorumda zorunda In/ > /m/
odurler oduller, N> Jrl redeni Nedeni In/ > [r/
ozerlikle Ozellikle N> Jrl tik tip, Ipl > Ik/
ozerlikler oOzellikle N> Il tik tip, Ip/ > [kl
kdrenin Kélenin N> Il tik tip, Ip/ > [kl
koreydin kéleydin N> Il tik tip, Ip/ > [kl
berki belki N> Irl Okmiig Opmiis Ipl > Ik/
berki belki N> Jrl okmiis Opmiis Ipl > Ik/
berki belki N> Il cok ¢cop Ipl > Ikl
berki belki N> Il cok ¢cop Ipl > Ikl
kiritlemis kilitlemis N> Jrl totlu toplu Ipl > It/
gerdiyine geldigini N> Jrl yatmiglar yapmuslar. Ipl > It/
ive ile N>l Otmiis Opmiis Ipl > 1t/
haya hala N>yl Otmiis Opmiis Ipl > It/
asiyl asili N>yl Otmiis Opmiis Ipl > It/
anlaglari amaglari Im/ > In/ Otmiis Opmiis Ipl > It/
devan devam /m/ > n/ totlunsal “toplumsal Ipl > It/
renoda Remo'da Im/ > [n/
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This section was analyzed by dividing it into 5 due to
the large number errors made in this field. It was
understood that some similarities in Kazakh and
Turkish caused the errors related to other consonant

alterations where 34 errors were made above. The

Table 8
Errors Related to Other Consonant Alterations

letter /s/ in Turkish was used as /s/ in Kazakh. For
examples, kis>qis, bes >bes, karsi>qarsi, giimiis>
kiimis, diis- >tUs-, tas>tas, as->as-, baska>basqa,

kigi>kisi, kus>qus, kas>qas,

Error Type:
Word Other
Written Consonant

Incorrectly  Correct Word Alternations

Word Written Error Type: Other

Incorrectly Correct Word Consonant Alternations
yasagitan yasartan, t/ > /g/
ayni ayri Irl > In/
itibanini itibarini Irl > In/
icenin iceri Irl > In/
zonunda zorunda Irl > In/
sevmet servet Irl > v/
sevmet servet Irl > vl
sevmetinin servetinin Irl > I/
savailimin saraylinin Irl > vl
stive siire Irl > v/
asla Asla s/ > /s/
iflaz iflas Isl > Izl
iflaz iflas Isl > Iz]
iflaz iflas Isl > Iz]
iflaz iflas Isl > Iz]
iflaz iflas Isl > Izl
iflaz iflas Isl > Izl
basari basari /s/ > /s/
baglamislar baglamiglar /sl >/s/
basi basi /sl > /Is/

basi basi /s/ > Is/
icakta icatta It/ > Ikl
kasidig1 tagidigi It > Ikl
ikibagirini itibarmi 1t/ > Ik
nimekce nimetge It > Ikl
belirken belirten It > Ikl
salaclar savaglar Nl >N
salaglar savaglar >N
salaglar savaglar >N
selmig sevmis. NI >N
mucemperler  micevherler NI > /m/
menki mevKi NI > In/
deran devam NI il
merKki mevki NI il
merKki mevki NI il
duraya Duvara NI > Il

mucerherlimin mucevherlerimin v/ > /r/
mucerherlirin - mucevherlerimin v/ > /r/
duyana Duvara Il > 1yl

dayranmam davranmam NI > 1yl

As far as the distribution of the errors within
themselves was concerned, the most errors were made
in /d/>/b/ ve /r/>/1] error type with 8 errors. Then, 6

errors in /s/>/s/, 4 errors in b/>/d/ error type, and 1

error in b/>/g/, IhI>If], Ihi>1gl, IS, Ihi>Ivl, 51,
IrI>N1, Is/>1jl, Ic/>/g/ had been identified. In this
section, students’ inability to completely comprehend
the letters /d/ and /b/ and their use of the letter /b/

instead of the letter /d/ due to similarity between these



letters had been influential in the excess number of

errors in /d/>/b/ error type in this section.

It was determined that 30 errors were made so far in
this section according to the tables in which the
consonant alterations were shown. When examining
the reasons for these errors made, there was a tendency
in students to write a letter other than the letter/g/
because this letter is not available in Kazakh language

and they could not fully comprehend it.

The most repeated error was made in /k/>/t/ error type
with 8 errors when the distribution of errors within
themselves was examined. Then 7 errors in /g/>/l/
error type, 5 errors in /g/>/yl error type, 3 errors in
/g/>Ih/ error type, 2 errors in /g/>/b/ and /k/>/p/ error
types and 1 error in /g/>In/, /g/>/v/, and /k/>/d/ error
types had been identified.

The total number of errors related to other consonant
alterations so far had been determined to be 40. The
reason for these errors was that some of these letters

are similar in both languages.

Table 9
Errors Related to Other Consonant Alterations

Error Type: Other

Word Written Correct Consonant

Incorrectly Word Alternations
kolegi koleyi Iyl > 18/
ogle Oyle Iyl > 18/
dige diye Iyl > 1g/
dihe diye Iyl > Ih/
giltiyin giydigin Iyl >l
sikaret sikayet Iyl > Irl
kizmetli kiymetli Iyl > [z/
hafisasini hafizasin 1z] > Is/
sorunda zorunda 1zl > Isl
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In this part, which is the last section of the error related
to consonant alterations, 9 errors had been identified.
The errors in this section were slightly less than the

other sections.

The most repeated error was made in /y/>/g/ error type
with 3 errors when the distribution of errors within
themselves was examined. When examining the
reasons for these errors made, it was an important
factor for the students to choose the wrong letter while
spelling letters that were close in pronunciation with
Iyl and /gl. Then, 2 errors in /z/>/s/ error type and 1
error in /y/>/h/, IyI>Ill, Iy/>Irl, and ly/>/z/ error types
had been identified.

A total of 180 errors on consonant alterations had been
identified in the section up to here (Table 5 - Table 9).
This indicated that this error type was the section in
which students experienced a great challenge. Errors
on consonant letters were shown in a total of 8 tables
when looking at overall study. Of these tables, while 1
table was on continuity, 1 in non-continuity and 1 in
consonant-vowel alteration, all of the rest were the

tables on other consonant alterations.

Discussion

59 of the errors obtained in the research are related to
continuity. The fact that some of the letters in the
Kazakh language are used instead of the letters in
Turkish triggered the errors included in this group and
they have very adverse effects on learning section of
Turkish teaching. Because the Kazakh students try to
impose the Kazakh usage of letters within Turkish
words, and as a result, give rise to the occurrence of
errors. The most common of these errors was related

to /b/>/v/ error type. The most important reason for
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this was that some words that start with the letter v
begin with the letter b in Kazakh (ver- > ber-, var >
bar). Kumsar and Kaplankiran (2016), expressed in
their study that they conducted that the letter /c/~/j/,
the letter /¢/~/s/, the letters /k/ and /h/ next to back
vowels and common words borrowed from foreign

languages caused these errors.

It was seen that transmission errors related to
continuity were made in numerous types. The students
were observed to have made /g/>/y/ alteration

especially in the word tezgahin.

Contrary to Turkish, non-continuity is a very common
case in Kazakh language as seen in the examples of

(E.T.>K.T.) tawis>dibis, and sickan>niskan.

The reason for the consonant-vowel alterations, in
which a total of 6 errors was made, was due to the fact
that the students wrote the words conjecturally rather
than the way they heard the words. The most number
of errors were made in /y/>/i/ error type with 3 errors
when examining the distribution of errors within

themselves.

A consonant-vowel alteration is not a common
phenomenon of sound in Turkish. The error type in
this section can be approached as the non-standard
error. Students used consonants and vowel sounds in
different ways while writing them and thus, caused to

create a very rare case of sound in Turkish.

The majority of the errors in throughout the study were
seen in other consonant alterations. The type that
caused the most number of errors among the other
consonant alterations in this group was /lI/ >/n/

alteration with 13 errors. Then, it was followed by 12

errors in /n/>/m/ alteration and 11 errors in /l/>/r/
alteration. Here, the four samples related to /m/>/n/
error type had been identified. Especially the errors in
/n/ > /m/ and /m/>/n/error type were caused by the
similarity and proximity of the pronunciation of these
two words. This indicated that the students
experienced problems on these letters especially in
listening skills. Therefore, it is necessary to focus also
on the listening activities for the sake of resolving this

or similar questions.

One of the errors seen in other consonant alterations in
which the most errors were identified were the errors
made in /g/>/y/ error type. One of the reasons for the
repetition of this error was generally the occurrence of
the letter /g/ (1, u) in Turkish words as /w/ in Kazakh.
It was understood that, again, some similarities in
Kazakh and Turkish caused errors related to consonant
alterations. As seen in the case of kisi>kisi, the letter
/s/s, used in Turkish, were used as the letter /s/ in
Kazakh. Sahin (2008), in his study, made mention of
some problems that people with Turkish ancestry
encountered while learning Turkish. He also stated
that one of these problems was the negative transfers
that they make in their mother tongue. The errors in
this section were caused similarly by trying to transfer

the words in Kazakh into Turkish.

The high number of errors in /v/>/r/ and [r/>Iv/
encountered in this section demonstrated that the two
consonants were not fully comprehended by the
students and they were easily replaced in the writing

activity.

Kaya (2019), in her study, identified the errors related
to vowel and consonant sounds made by Syrian

students who leant Turkish as a foreign language at Al



and A2 and then made some suggestions based on the
data obtained. As a result of her study, Kaya identified
as a result of her study that the consonant alterations
in which the students make the most errors were the
letters /b/-/p/. Apart from these letters, it was observed
that the most number of errors were made in the letters
Icl-Isl. Then, in turn, it was pointed out that errors were
made in /v/-/fl, Ic/-Ig/j/ and /g/g/-Ik/-Iyl. In her study,
she also identified that the most number of errors were
made in letters /b/-/p/ and /¢/-/s/ at Al level. Stating
that the errors made with other letters were less, Kaya
observed that the students did not make any errors in
letters /v/-/fl, and /g/g/-Ik/-Iyl at A2 level.

Aydogmus (2018), in his study, identified the errors
that Kazakhs learning Turkey Turkish made under the
influence of Russian. The errors that Kazakh students
made were listed under headings in the study and their
correct forms of usage were also shown.  Tamir
(2003), in his study called “Tlrkiye Turkcesi
Agcisindan Kazak Tirkgesine Bir Bakis (A Glance at
Kazakh Turkish from the Perspective of Turkey
Turkish),” explained with examples the differences in
consonants seen in common words between Turkish
and Kazakh. In his study, he stated that a majority
section of the disparities between Turkish and Kazakh
was originated from the differences in sounds. In
addition, he also added that the most significanct ones
in these sound differences were the disparities between
the consonants. As seen in these studies, one of the
points that should be taken into consideration while
Kazakh students learn Turkish was undoubtedly the

consonants and their usage.

It is necessary to pay a particular attention to the
studies addressing the incorrect use of consonants or

vowels by students who learn Turkish as a foreign
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language in Turkey. It can be stated in some studies
that these kinds of issues were scarcely encountered.
However, the main reason for the scarcity of issues in
these studies was that the students were always
exposed to Turkish. Researchers who will express that
those with Turkish lineage do not make errors in these
and similar ways should be more careful. Making a
generalization based on a group of students who were
taught Turkish in Turkey can lead to misconceptions
about this issue. The issues obtained through studies
conducted on learners of Turkish abroad are quite
close to what actually exist. Because the lack of
connections to Turkish by the foreign students apart
from Turkish classes is a different factor in the
development of these issues. In order to find out the
issues that students with Turkish lineage actually
experience, it would be more appropriate to carry out
research in those regions by visiting the places where

they are located.

Conclusion and Suggestions

This research attempted to reveal what kind of errors
Kazakh students who learn Turkish make while using
consonants and what can be done in order to rectify
these errors. For this reason, 3 texts were selected in
order to be used in the research by scanning the
literature and receiving help from the experts. These
texts were written by students through dictation. Then,
the data obtained were carefully analyzed and the type
of errors were identified. Date was presented with the
help of tables according to the results. A total of 309
consonant-related errors was identified in the study.
Of these errors, 180 errors were related to other
consonant alterations, 64 errors in non-continuity, 59
errors in continuity and 6 errors in consonant-vowel

alterations.
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The consonant differences that exist in many common
words of Kazakh and Turkish appear systematically. If
these differences are learned, it is possible to minimize
errors. If these differences are learned, it may be
possible to minimize the errors. In this respect, Kazakh
students who learn Turkish should pay more attention
to these consonant differences. However, in order for
these consonant differences to be seen and noticed
easily, first of all, the format and letters used in the
spelling of both dialects must be common and, in
short, there must be a common alphabet. Because, as
long as the same sounds this phenomenon continues in
a teaching environment where the same sounds are
represented by different forms and letters, the speakers
of these languages will have difficulty understanding
what it is written and it would not be difficult to rectify

the problems in reading as well as writing.

According to the data obtained from the study, it was
seen that students usually made many errors related to
letter § when examining the reasons for 64 errors made
on non-continuity. In addition, the letter /I/ in Kazakh
language undergoes a change and become d when it
comes after the consonants /I/, /m/, In/, [fi/ and /z/ as
different from Turkish. This change was especially
seen in affixes that begin with the letter /I/. This feature
in Kazakh causes student to conduct errors. The most
errors were made in /g/>/g/ error type when examining
the distribution of errors in non-continuity within
themselves. The reason for /g/>/g/ error type, the most
repeated error, was because the letter /g/ is not
available in Kazakh and students continue to use the
letter /g/. It is important to teach the letter /g/, which is
not present in Kazakh and causes errors in writing
skills, to the students at a sufficient level. In order to
resolve this error, Turkish language teachers should

pay a particular attention to this letter. For the sake of

reinforcing this letter, the words in which this letter
occurs should be taught to the student through sample
readings. In addition, students’ levels of making errors
in the words in which this word occurs should also be

observed in other language skills.

The errors encountered in consonant alterations
indicate that these are the issues that need to be
addressed by the instructors. While, in some cases, the
negative transfers from Kazakh and Russian were
influential in the formation of these errors, sometimes
the students’ lack of comprehension of the spelling or
pronunciations of some letters was effective. Students
should be given plenty of repetition and practice in
order to rectify consonant errors resulting negative
transfers. The fact that the different alphabets of
Kazakh and Turkish also have effects on the variety of
errors related to this issue. Kumsar and Kaplankiran
(2016) identified in relation to this issue that the errors
made due to the alphabet were seen in the letters /B/,
/C/, IEl, [H], IP], and /Y/. As the letters in Kazakh
alphabet correspond to different letters, these letters
should be taught carefully in the alphabet instruction.
Because the Kazakh students try to write the
consonant use of Kazakh words in Turkish words and,

the errors arise as a result.

In order to rectify different kinds of errors obtained in
the study, different applications should be carried out
by taking some features of Turkish and Kazakh into
consideration. For example, a different effort should
be made for the use of these letters while teaching
Turkish alphabet. When necessary, a lot of
pronunciation practices should be made on letters and
syllables upon which many errors had been made.
Dictation practices should be included in certain

periods. Due to the significance of dictation practice,



this technique, which is applied to Kazakh students
abundantly, should also be used in teaching of
Turkish.

The fact that the pronunciation of some letters in
Turkish is close to each other causes some issues. The
solutions to these problems also require students to do
lots of listening and writing related to these letters.

Here, teachers also have a big task.

The letters that are spelled in the same or very similar
way in Kazakh and Turkish are the letters /a/, /e/, Ih/,
fil, kI, Iml, [ol, Ipl, Icl, IT/, IBl, Iyl, and /H/. The
necessary works need to be executed in order to
prevent the confusion of these letters by students. Such

errors can be avoided by creating a set of word lists.

A number of reading, listening, writing speaking
activities should be carried out in order to teach the
pronunciations of these letters at the beginning, in the
middle and at the end of the words more permanently.
Some games should be used for students to learn

letters. For example, games through lip reading will
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provide great benefits to both those who utter the word
and to those who try to guess the word. At the same
time, student will be able to spot their own errors by
recording the sounds they pronounced. However, as
stated above, the most important activity is
undoubtedly the dictation practice used in this study.
Because the dictation practice develops the listening,
reading and writing skills of the students together. 4
skills will be used in one activity if the student asks

about the words that he/she failed to understand.

This study was limited to listening and writing skills.
Future studies on the field can be conducted especially
on the reading and speaking skills of the students. In
addition, the students’ errors in this study were limited
to the field of phonology. The evaluation of such errors
should not only be restricted to the field of phonetics,
but should also be conducted on other linguistic
branches such as morphology and syntax. A study,
similar to this one which is carried out with students at
A2 level, can also be applied to the students with other
level of language.
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