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Abstract: This study tried to determine the opinions of Turkish language teachers living in Germany on their native Turkish lessons. 

One of the most critical issues of the children of expatriates living abroad is that they can protect their own culture against the 

dominant culture. In this context, it is essential for them to learn and use their mother tongue, which is an essential element of 

culture. The attitudes, behaviors, and motivations of the teachers who provide Turkish lessons are determining factors in learning 
their mother tongue. The opinions of the teachers on the students’ interest in the lessons are essential for understanding the education 

on mother tongue in the country where they reside. Within the scope of qualitative research, relevant resources were scanned, and 

a data collection tool was developed based on face-to-face interviews with teachers who are actively involved and by including 

expert opinions. The data collected from the teacher were analyzed in SPSS program. According to the findings obtained through 
the opinions of the teachers, it was seen that the significant problems that the children of the teachers living and working in Germany 

encounter in learning their mother tongue are the situation of their families, the environment and the time in which the lessons were 

held, and the need for a specialist teacher who will carry out their jobs with devotion. However, the approach of the country of 

residence towards the lessons in mother tongue indicated how important the interest or indifference of politicians and bureaucrats 
in this regard and how this affected the future of lessons in the mother tongue. It was also observed that the teachers did not major 

from the field and did not have adequate knowledge and competence.     
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Introduction 

Germany has been a second home for the Anatolian 

people and has become the journey of hope to the 

people who set out in 1961 to obtain an individual 

wealth and who shouldered their luggage with the 

intention of returning. Time has passed, plans have 

changed with unforeseen developments, and 

intentions have been renewed within these 

frameworks and have continued to persist until today. 

Germany has become the world of expatriation and 

longing that will last henceforward. This being the 

case, several troubles and problems arose, and 

solutions related to them were attempted to be 

introduced. The primary problem that needs to be 

resolved is especially family reunification and mother-

tongue and cultural differences (Pusch, 2014).  

“The mother tongue is the language spoken by the 

mothers and their close circles of the children. The 

child starts to hear this language since he/she is placed 

in his/her mother’s womb. He/she begins to be 

acquainted with that language and, soon, starts to 

speak it. Language learning in children is inherent, but 

each child naturally learns the language spoken around 

him/her through his/her experiences in a family 

environment” (Yazıcı, 1999: 7-8). Processes of 

language learning do not differ, no matter wherever 

individuals are born or live (Meece, 1997). Children 

begin to acquire their mother tongue and communicate 

by listening to their immediate environment, i.e., 

parents, relatives, and neighbors. The environment in 

which they communicate is a living means.   

 

The family environment in which the 

children live, social and cultural setting 

which the family comes from, education 

levels of family members, duration of stay in 

Germany, social relations established with 

Turkey or the Turks around, the 

environment in which the residence is 

located, families’ involvement in their 

children’s participation to a set of religious, 

social or cultural events, the language 
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preference of family members during the 

linguistic relationship they establish with 

each other, and the visual-audial media 

usage habits in the family are not only parts 

of essential characteristics that do not only 

determine the acquisition of the second 

language and the needs of the Turkish 

children living in Germany to learn their 

mother tongues but also affect the 

development of their mother tongue (Cakir, 

2002: 51).  

 

Individuals communicate with their immediate 

surroundings through languages. If language is not 

accurately used, it may cause psychological problems 

in these individuals. “Socialization activities in early 

childhood are essential for the personality and self-

development of the child. The effective interaction 

with the child during the first childhood is critical for 

the child to gain a healthy personality. Children who 

are developed in terms of personality and health will 

easily adapt to the environment they inhabit, and the 

society they live in” (Temel & Yazici, 2003: 495).   

 

Turkish children, who were born and raised in 

Germany, began to live in an environment with mother 

tongue and local language. To preserve their identity, 

they have to learn their native language and the local 

language to adapt to the environment they inhabit and 

to continue their education (Temel & Yazici, 2003).   

 

Over time, the fact that Turkish children 

started to shift to another culture in front of 

the eyes of their families mobilized the 

families of the next generation. Thus, studies 

on the development of the mother tongue of 

children started in this way through both 

personal and official authorities. 

Determining the needs of Turkish children 

living in Germany to learn their mother 

tongue, the first studies on teaching mother 

tongue to bilingual children were introduced 

on an international scale by UNESCO in the 

early 1950s. In the statement published by 

UNESCO, it was stated that teaching mother 

tongue is supported as a tool to increase the 

quality of education and the necessity of 

bilingualism and /or multilingualism at all 

educational levels is revealed as a tool for 

ensuring social equality in the societies 

where different languages are used 

(UNESCO, 2003 as cited by Belet, 2009: 

72). 

 

One of the most critical needs of children born and 

raised in Germany and, perhaps, the most important 

one is to learn their mother tongue well. In this regard, 

the fundamental duty and primary responsibility fall 

on to the family, i.e., to parents and then to educational 

institutions and teachers. Currently, approximately 

750 thousand children of Turkish origin go to school 

in Germany. The number of teachers is approximately 

1400, and 526 of them are the teachers appointed by 

the Republic of Turkey Ministry of Education, and the 

rest is made up of teachers assigned by the Germany 

authorities. The number of Turkish students taught by 

this available staff is about 88 thousand (Gemici, 

2019).  

 

A child’s knowledge of his/her mother tongue cannot 

be measured by his/her speaking ability. This 

approach is incomplete and wholly inadequate 

because of the fact that a child knows his native 

language depends on his/her ability to use four 

elements consisting of “writing, speaking, reading, 

and comprehension.”  Children of Turkish origin have 

many shortcomings in these matters. Parents find it 

sufficient that their children speak Turkish spoken on 
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the streets. Schools and teachers should be involved in 

such a situation.     

Methodology 

Research Method 

Qualitative studies are researches that attempt to 

explain the reason for an individual’s behavior in the 

social environment. Individuals engage in a particular 

set of behaviors by considering the conditions in 

which they are involved in any matter. In today’s 

world, the issue of education is as vital as water and 

air for human beings. People behave as sensitive as 

they can about it. Arastaman et al. (2018) defined 

“qualitative research in the light of these discussions 

as the production of rich and descriptive data that can 

help us understand people’s lives through broad 

questions about human experiences and realities.” 

Data were collected by interviewing from quantitative 

research methods. In the interview, the subject to be 

investigated is dealt with all aspects of its natural 

environment. Social events are analyzed within the 

scope of the realities of their environment (Yildirim & 

Simsek, 2013). 

 

Population and Sampling 

The population of the study is the Turkish language 

teachers working in the German Model and the 

Consular Model working in Germany. The sampling 

of the study consisted of 63 teachers selected from the 

population using the “simple random sampling” 

method. Data were collected through face-to-face 

interviews with these teachers. In simple random 

sampling, the selection of sampled units was 

conducted entirely random from the population. 

Therefore, the probability of each unit being included 

in the sample is equal to each other (Tuna, 2016). 

“Random sampling has a valid and strong 

representation. No method can provide guarantees in 

terms of sampling, but simple random sampling is 

stronger in terms of representation.” “The random 

sampling gives an equal and independent chance to all 

individuals in the population related to the subject” 

(Ozen & Gul, 2007: 399). 

 

Data Collection 

In this study, data was collected through a 

questionnaire, which is one of the interview methods. 

The participants were determined voluntarily in terms 

of the accuracy and reliability of the data collected. 

Likert type questions (1 = strongly disagree, 2 = 

disagree, 3 = partially agree, 4 = agree, 5 = strongly 

agree) were used in the study. There was eight 

demographic information in the first section of the 

teacher questionnaire. There were questions consisting 

of a total of 19 opinions in the second section.  The 

survey consisted of a total of 27 items. As a result of 

the factor analysis, the 19-item scale in section 2 was 

divided into four sub-sections. Sub-sections and item 

structure of the scale were: Professional Competence 

(5 items), Professional Reputation (3 items), 

Curriculum and Functionality (6 items), and System 

Recommendations (5 items). Yıldız’s (2012) study 

entitled “Yurt Dısında Yasayan Turk Çocuklarina 

Turkce Ogretimi Almanya Ornegi [Teaching Turkish 

to Turkish Children Living Abroad: A Case of 

Germany]” was used in addition to fieldwork and 

expert opinions while preparing the survey items.  

Findings and Interpretations 

General Results 

As a result of the evaluation of the 19-item scale 

administered to teachers, the general mean was found 

to be =3,25±0,42. The level of participation in items 

was generally “partially agree” (65%). As can be seen 
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in Table 1, the mean by sub-sections are in order of 

professional competence (= 3.76 ± 0.61; 75.20%), 

system recommendations (= 3.67 ± 0.75; 73.40%), 

curriculum and functionality (= 2.78 ± 0.62; 55.60%) 

and professional reputation (= 2.65 ± 0.69; %53) 

respectively.     

Table 1.  

Scale Mean According to General and Sub-Sections 

Sub-Sections N Min. Max.  Ss % 

Professional Competence 63 2,40 5,00 3,76 0,61 75,20 

System Recommendations 63 2,00 4,80 3,67 0,75 73,40 

Curriculum and Functionality 63 1,50 3,83 2,78 0,62 55,60 

Professional Reputation 63 1,00 3,67 2,65 0,69 53,00 

General Scale 63 2,05 4,11 3,25 0,42 65,00 

 

Item Means 

The teachers participating in the study responded to 

four of the five items in the professional competency 

sub-section as “I agree” and to one item as “I partially 

agree”. The aspects that teachers considered 

themselves competent professionally were determined 

respectively as: I also benefit from different sources 

besides the materials provided to me (=4,02), I find 

myself sufficient in teacher Turkish in Germany 

(=3,97) and I can communicate comfortably with 

Turkish families and parents (=3,90).   

 

In particular, the inability of teachers from Turkey to 

speak German or inadequacy of it and, in addition to 

this, their lack of knowledge of the German education 

system reduces their efficiency. Before their arrival, 

they could be given significant seminars in order to 

prepare them for their assignments, both materially 

and spiritually. The authorities of both countries need 

to collaborate on this issue and ensure these teachers’ 

integration quickly. In this sense, it was understood 

that teachers were not provided with sufficient in-

service training (MEB, 2006). 

 

The teachers responded to two of the three items in 

professional reputation sub-section as “I partially 

agree” and to one item as “I disagree”. They partially 

agree with the items like “I find the attitude of German 

authorities towards Turkish lesson positive” with 

=2,94 and “I believe that there is sufficient sensitivity 

towards Turkish teaching in Germany” with =2,56. 

However, they stated that they disagreed with the 

opinion that “ I find the attitude of the Turkish 

authorities towards Turkish lessons positive” with 

=2,44 (Table 3).  

 

There are differences available between the employee 

personal rights of the teachers appointed by the 

Republic of Turkey Ministry of Education and those 

of the teachers commissioned by the German 

authorities. Germany authorities regard Turkish 

mother tongue teachers as second class teachers in 

schools. This negatively affects the motivation of 

Turkish language teachers. 
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Table 2.  

Professional Competence Sub-Section  

No Item N  Ss Response Level 

1 
I also benefit from different sources besides 

the materials provided to me. 
63 4,02 1,01 I agree 

2 
I find myself sufficient in teacher Turkish 

in Germany. 
63 3,97 1,16 I agree 

3 
I can communicate comfortably with 

Turkish families and parents. 
63 3,90 1,04 I agree 

4 
I can communicate comfortably with 

German school administrations. 
63 3,65 0,83 I agree 

5 
I can overcome problems related to the 

Turkish language during the lessons. 
63 3,27 1,26 I partially agree 

  

Table 3.  

Professional Reputation Sub-section 

No Item N  Ss Response Level 

1 
I find the attitude of German authorities 

towards Turkish lessons positive. 
63 2,94 0,88 I partially agree 

2 
I believe that there is sufficient sensitivity 

to teaching Turkish in Germany. 
63 2,56 0,95 I partially agree 

3 
I find the attitude of the Turkish authorities 

towards Turkish lessons positive. 
63 2,44 1,00 I disagree 

In the curriculum and functionality sub-section, 

teachers responded to one of the six items in total as “I 

agree” and two items as “I partially agree.” They agree 

with the proposal of “I approve the preparation of the 

materials used in lessons in Germany” with =3,71. 

They partially approve the items “I find the curriculum 

(Lehrplan) I use to be sufficient” with =3,03 and “I 

find the weekly class hours that I give students to be 

enough” with =2,73. They stated that they disagreed 

with items “I find the materials used in teaching 

Turkish sufficient” with =2,46, “I perceive the timing 

of the weekly lesson that I take with students during 

the day to be appropriate” with 2,44 and “I consider 

the format of the Turkish lessons (combined -each 

grade level) given to students to be appropriate” with 

=2,29 (Table 4).      
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Table 4.  

Curriculum and Functionality Sub-section 

No Item N  Ss Response Level 

1 
I approve of the preparation of the materials 

used in lessons in Germany. 
62 3,71 1,12 I agree 

2 
I find the curriculum (Lehrplan) I use to be 

sufficient. 
63 3,03 1,15 I partially agree  

3 
I find the weekly class hours that I give 

students to be enough. 
63 2,73 1,14 I partially agree 

4 
I find the materials used in teaching 

Turkish sufficient. 
63 2,46 1,00 I disagree 

5 

I perceive the timing of the weekly lesson 

that I take with students during the day to 

be appropriate. 

63 2,44 1,06 I disagree 

6 

I consider the format of the Turkish lessons 

(combined -each grade level) given to 

students to be appropriate. 

63 2,29 0,89 I disagree 

As seen in Table 5, it was understood that although 

there are Turkish language lessons in schools in 

Germany, they were far from the desired level. The 

most important reason for this was that the authorities 

did not show the necessary sensitivity. For example, 

the course materials prepared by the Republic of 

Turkey Ministry of Education (MEB) in Turkey are 

used in lessons here, and these materials are not 

suitable for the students here. Students have 

difficulties in understanding and comprehension. 

Also, the lessons are held by combining classes and 

even students from other schools in one school. This 

was not acceptable for both students and teachers.     

In system recommendations, four of the five items in 

total was responded with “I agree,” and one item was 

responded with “I partially agree.” Teachers agree 

with the views of “There is a need for seminars in 

order to communicate with students for Turkish 

teaching in Germany” with =4,24, “Turkish lessons 

should be included in grade point average in order for 

them to be more useful” with =3,81, “Turkish lessons 

should be brought into the status of the compulsory 

lesson in order for them to be more beneficial” with 

=3,71, and “I think that students should be tracked 

outside the school” with =3,63 (Table 5).  

 

It is crucial for the success of the teachers who are 

appointed through the German Model or the Consolate 

model and take Turkish language lessons to receive 

seminars related to the task. This task should be given 

to those who achieve competence in these students. 

The responses given to the second and third items in 

Table 5 were realized as expected. In Germany, no 

studies or courses that are not subject to the grading or 

do not affect grade point average are not taken into 

account by students and parents. In addition, it is 
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complicated for students to learn anything with 1-2 

hours of lessons per week. Besides, most of the time, 

lessons take place outside of usual class hours, which 

is not welcomed by both the students and the parents, 

and this negatively affects the lesson attendance.       

 

Table 5.  

System Recommendations Sub-section  

No Items N  Ss Response Level 

1 

There is a need for seminars in order to 

communicate with students for Turkish 

teaching in Germany. 

63 4,24 0,82 I agree 

2 

Turkish lessons should be included in the 

grade point average in order for them to be 

more useful. 

63 3,81 1,24 I agree 

3 

Turkish lessons should be brought into the 

status of the compulsory lesson in order for 

them to be more beneficial. 

63 3,71 1,34 I agree 

4 
I think that students should be tracked 

outside the school. 
63 3,63 1,17 I agree 

5 
I think the format of the assignment model 

being implemented is appropriate. 
62 2,90 1,16 I partially agree 

Although sincere responses are given to the survey 

questions, it was seen that they do not precisely 

correspond with the current situation. For example, the 

number of those who consider themselves competent, 

even though they are not from the field, is quite high  

(Doğan, 2019). The answer to the question “I establish 

communication very well with school 

administrations” seemed to be “I agree,” but, in reality, 

the level of Germany, especially of those who are 

appointed through MEB, is quite weak and is 

practically not enough to communicate with children. 

Although the students that they teach are of Turkish 

origin, the children’s desire to speak German in all 

areas and everywhere because they grew up speaking 

the dominant language, German, leave the teachers 

who come from Turkey in a difficult situation and 

sometimes causes students to disregard the teacher 

(Dogan, 2019). It was observed that the teachers 

appointed by the German authorities do not possess 

the competence to teach Turkish, although their 

German is at the desired level (Dogan, 2019).  

 

The teaching of the mother tongue should not only be 

limited to school. The environment and the family 

setting in which the student lives should also be seen 

as a place of learning (Yol, 2011). 

 

Places used by teachers, the timing of lessons, lack of 

course materials, or the preparation of existing course 

materials by taking into consideration the conditions 
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of Turkey not according to the requirements of 

Germany stand out as other issues that teachers have 

to deal with.   

Conclusion and Recommendations 

Although teachers from outside the field are 

sometimes employed in mother tongue education in 

Germany, teachers from the field of Turkish / with 

Turkish major should be employed from now on. 

However, it should be noted that teachers possess 

pedagogical formations.   

 

Considering the changing conditions and situations, 

in-service training should be performed from time to 

time, and expectations, problems, and changes should 

be shared with teachers.  

 

Even if much investment is made in teachers, families 

should not be neglected. After all, it should not be 

forgotten that one of the fundamental stones of a 

healthy education is family and their sensitivity in this 

regard.  

 

The issue of Turkish and Turkish Culture lessons 

should be kept on the agenda both at the level of 

governments and by NGOs (Non-Governmental 

Organizations), and mother tongue lessons should be 

encouraged by teachers. To this end, programs should 

be organized, booklets and brochures should be 

published, and families should be informed about this 

issue.  

To stress the importance of mother tongue lessons, 

encouraging and motivating activities should be 

organized for families and children who visit Turkey 

and go in and out of the country. Children can be 

presented small gifts that will incentivize Turkey, 

Turkish and Turkish culture. Informative documents 

and small presents that stimulate nationalistic feelings 

can be given to families.    

 

Teachers should put pressure on the German 

government for Turkish lessons to be committed to the 

German education system and to be included in the 

class passing system as a lesson subjected to grading. 

If this issue becomes more explicit, many problems 

will disappear by themselves. In this context, Turkish 

can be taken into the status of a foreign language or be 

included in the status of the course that must be taken 

compulsory by the speakers of the mother tongue. 

Otherwise, teachers who teach mother tongue in the 

system have no enforcement and are utterly left to the 

initiative of the family and the child. This reduces the 

interest in native language lessons. Besides, the fact 

Turkish lessons are offered outside of the class hours 

renders the problem completely difficult.   

 

Today, social media is being used by everyone and is 

being preferred due to the ease of access to the internet 

by everyone. For this reason, different programs 

related to Turkish and Turkish Culture can also be 

provided through this platform. 
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